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THE TEXAS PUBLIC EDUCATION SYSTEM

Source 1 from Texas Education Agency Mission and Responsibilities, Copyright © Texas
Education Agency, 2002. Reproduced by permission.

1. Texas Education Agency Mission and Responsibilities.

Mission
The mission of the Texas Education Agency is to provide leadership, guidance,
and resources to help schools meet the educational needs of all students.

Composition

The Texas Education Agency (TEA) is comprised of the commissioner of educa-
tion and agency staff. The TEA and the State Board of Education (SBOE) guide
and monitor activities and programs related to public education in Texas. The
SBOE consists of 15 elected members representing different regions of the state.
One member is appointed chair by the governor.

Roles & Responsibilities

Located in Austin, Texas, at 1701 N. Congress Ave., the TEA is the administra-
tive unit for primary and secondary public education. Under the leadership of the
commissioner of education, the TEA:

- manages the textbook adoption process;

- oversees development of the statewide curriculum;

- administers the statewide assessment program;

- administers a data collection system on public school students, staff, and
finances;

- rates school districts under the statewide accountability system;

- operates research and information programs;

- monitors for compliance with federal guidelines; and

- serves as a fiscal agent for the distribution of state and federal funds.

The TEA operational costs are supported by both state and federal funds.
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s/Docs/ED/htmeD.Bl.htm.
2. Excerpts from the Texas State Education Code.

Sec. 31.001. FREE TEXTBOOKS. Textbooks selected for use in the public schools
shall be furnished without cost to the students attending those schools.

Sec. 81.022. TEXTBOOK REVIEW AND ADOPTION.

(a) The State Board of Education shall adopt a review
textbooks for elementary grade levels, including pre
ondary grade levels, for each subject in the required curriculum
tion 28.002.

(b) The board shall organize the cycle for subjects i
lum so that not more than one-sixth of the text
foundation curriculum are reviewed each year. The
to provide for a full and complete investigation of textbooks fo
ject in the foundation curriculum at least every six years. The adoption
of textbooks for a subject in the foundation curriculum may be extended
beyond the six-year period only if the content of textbooks for a subject is
sufficiently current.

(¢) The board shall adopt rules to provide for a full and complete i
textbooks for each subject in the enrichment curriculum on a cycle the board

and adoption cycle for
_kindergarten, and sec-
under Sec-

n the foundation curricu-
books for subjects in the

board shall adopt rules
r each sub-

nvestigation of

considers appropriate.
At least 24 months before the beginning of the school year for which textbooks

for a particular subject and grade level will be purchased under the review
and adoption cycle adopted by the board, the board shall publish notice of the
review and adoption cycle for those textbooks.

(e) The board shall designate a request for production of textbooks in a subject
area and grade level by the school year in which the textbooks are intended to
be made available in classrooms and not by the school year in which the board
makes the request for production.

(f) The board shall amend any request for production issued for the purchase of
textbooks to conform to the textbook funding levels provided by the General

Appropriations Act for the year of implementation.

Sec. 31.023. TEXTBOOK LISTS.

(a) For each subject and grade level, the State Board of Education shall adopt
two lists of textbooks. The conforming list includes each textbook submitted
for the subject and grade level that meets applicable physical specifications
adopted by the State Board of Education and contains material covering
each element of the essential knowledge and skills of the subject and grade
level in the student version of the textbook, as well as in the teacher ver-
sion of the textbook, as determined by the State Board of Education under

(d

~—
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Section 28.002 and adopted under Section 31.024. The nonconforming list
includes each textbook submitted for the subject and grade level that:

(1) meets applicable physical specifications adopted by the State Board of
Education;

(2) contains material covering at least half, but not all, of the elements of the
essential knowledge and skills of the subject and grade level in the student
version of the textbook, as well as in the teacher version of the textbook; and

(3) is adopted under Section 31.024.

(b) Each textbook on a conforming or nonconforming list must be free from
factual errors.

Sec. 31.024. ADOPTION BY STATE BOARD OF EDUCATION.
(a) By majority vote, the State Board of Education shall:

(1) place each submitted textbook on a conforming or nonconforming list; or
(2) reject a textbook submitted for placement on a conforming or noncon-
forming list.

(b) Not later than December 1 of the year preceding the school year for which
the textbooks for a particular subject and grade level will be purchased
under the cycle adopted by the board under Section 31.022, the board shall
provide the lists of adopted textbooks to each school district. Each noncon-
forming list must include the reasons an adopted textbook is not eligible for

the conforming list.

ASSESSING THE STANDARDS

Source 3 from Peter Marshall, President, Peter Marshall Ministries, Review of Current
Social Studies TEKS, Copyright © 2010 by Peter Marshall. Reproduced by permission
from the author.

3. An Evangelical Minister Evaluates TEKS (Texas Essential
Knowledge and Skills).

[In 2009, the Texas Board of Education sought outside evaluations of their existing
social studies curriculum standards. Their website posts the evaluations of the six indi-
viduals consulted: twa evangelical ministers and four scholars, the latter group rep-
resenting the fields of history, government, and education. Reverend Peter Marshall’s
evaluation is excerpted below. Transcriptions of his entire assessment and those of the
other evaluators are publicly available through the TEA Website.]
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Feedback on the current K -12 Social Studies TEKS
To: Monica Martinez
Division of Curriculum

Dear Ms. Martinez et al:

I have divided my comments into two sections, the first dealing with general
concerns, and the second listing individual entries that seem deficient.

Section A
AsIbegan my review of the current K-12 social studies TEKS I expected to find

that the format of the TEKS was acceptable, and that I would only be recommend-
ing relatively minor changes in the content of the eight strands for the various
grade levels. Unfortunately, that has not proven to be the case. . . .

Additionally, the trend in American education has been to study American cul-
ture in comparison to other cultures around the world, which leads to the rejec-
tion of the idea that there is anything unique or exceptional about American
civilization. Yet, various Texas state laws concerning education correctly call for a
teaching emphasis on patriotism, citizenship, and the free-enterprise system. Ful-
filling these educational mandates in the State of Texas will require the students
to learn why America is the greatest country in the world, and why they should
be proud to be an American. . ..

Finally, the social studies skills strand affords no direction whatsoever for the text-
book publishers or the teachers. Take, for example, the entries in Chapter I 13. 24.

Grade 8, (31). It says that “the student communicates in written, oral, and
visual forms.” [No kidding?]. “The student is expected to: (A) use social studies
terminology correctly.” [And just exactly, pray tell, what is “social studies termi-
nology”?] (B) “use standard grammar, spelling, sentence structure, and punctua-
tion.” [That is usually covered under something called “English”]. (C) “transfer
information from one medium to another . . . using computer software as appro-
priate” [these Jr. High students learned to do that 5 or 6 grades ago!]. (D) “create
written, oral, and visual presentations of social studies information.” [This is so
vague as to be completely useless]. . ..

Besides the formatting of the TEKS there are other important general con-
cerns. Nowhere to be found throughout the document is there any mention of
the motivations of the discoverers, settlers, and founders of America. Reading
through the TEKS as they are currently constituted could give the impression
that history just “happens,” that random impersonal forces control events. That
is, of course, the false teaching of Marxism—i.e. that the “dictatorship of the
proletariat” is inevitable. However, history is actually the results of decisions
made by individual human beings—people make history. And their decisions and
actions are a product of their belief systems, their worldview. Ideas shape history.
There is always a context, a reason for the decisions made and the actions taken.

[360]

T

e —————————————————————————————— T




Studying history this way—telling the stories of real people and what moti-
vated the decisions they made, and then what happened as a result of those deci-
sions—gives the present-day student the exciting idea that he or she can influence
the course of history. And that is one of the main things we are aiming at in the
education of our children. We want them to reach young adulthood with the vision
that they can be world changers!

Therefore, it is imperative that the textbooks and the teachers handle the
teaching of history by considering the motivations of those who made Ameri-
can history. In our American situation it is indisputable that the motivational
role of the Bible and the Christian faith was paramount in the settling of most
of the original 13 colonies, notably Massachusetts, Connecticut, Rhode Island,
New Hampshire, Pennsylvania, Delaware, Maryland, and Virginia. The settling
of America was not “accidental” but purposeful. For example, the Pilgrims were
motivated to risk their lives in coming to America because of their Christian faith,
and their desire to propagate that faith in the American wilderness. Even small
children need to understand that the Pilgrims were not just “people who liked to
take long journeys in ships” (as one elementary history text puts it), but rather a
group of people who believed in God and tried to live by the teachings of the Bible.
Pilgrim Governor William Bradford made it clear that “they had a great hope and
an inward zeal . . . of laying some good foundation . . . for the propagating and
advancing of the Gospel of the Kingdom of Christ in those remote parts of the
world.” They were not refugees thrown up on the rocky shores of New England,
but missionaries with a strong sense of call and purpose. They knew exactly what
they were about. '

When the New England Confederation was formed in 1643 between the Puri-
tan colonies of New Haven, Connecticut, Plymouth, and Massachusetts Bay, they
said “we all came into these parts with one and the same end and aim, namely, to
advance the kingdom of our Lord Jesus Christ.”

Additionally, William Penn noted that “The acquisition and government of the
Colony (that bears his name today) was so to serve the truth and the people of the
Lord, that an example may be set to the nations.”

Similarly, the Founding Fathers were men who believed that government must
be based on the God-given inalienable rights of life, liberty, and the pursuit of
happiness that belong to all people. Without understanding their motivations, it
is impossible to understand why they resisted the tyranny of Great Britain.

Countless other examples from colonial America may be adduced, but the point
is that the discovery, settling, and founding of the colonies happened because of
the Biblical worldviews of those involved. Only when this is taken into account
can America’s founding be properly understood. And, if the cause and effect rela-
tionship between people’s worldview and their actions is made an integral ele-
ment of the teaching of history, then the study of American history can become
inspirational for our students in regard to the formation of their own lives, rather

than simply informational. . ..
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History should never be taught as a continuous progression of names, dates,
and places, and events, but rather as a narrative. What students at all grade
levels will remember best is stories, so the facts of history should be interwoven
with narratives. For the lower grade levels, the story would be the main element
of the history lesson. In the upper grade levels, history would be examined more
analytically, but the stories would still play an important role in the teaching. At
any grade level, a good history teacher is a good storyteller.

Second, it is a matter of great concern that there is no mention here of the
foundational documents of American history —particularly the Mayflower Com-
pact, the Massachusetts Body of Liberties, the Declaration of Independence, the
Articles of Confederation, the Constitution, and the Northwest Ordinance. And
there are others that should be included. While the TEKS (2) quoted above may
not have been intended to be an exhaustive list of supplementary materials, and
while some of the founding documents are mentioned briefly elsewhere, the cen-
trality of these foundational documents in our history should be taught to all
students, even those in elementary school. Further, since study of these docu-
ments is mandated by Texas State law during Freedom Week, the introduction to
each major section of the TEKS should explicitly name them and underscore the
importance of their use in the classroom. In this way, even young students will
learn that Americans believe in a government of laws, and not one dictated by the
whims and passions of men. This will, of course, begin to lay a proper foundation
for their understanding of citizenship. . . .

At all levels of education, K-12, attention must be paid to the basic concepts
that underlie the American tradition of constitutional law government. Further,
it is impossible for students to understand American civilization if they do not
learn the sources of those concepts. For example, the separation of powers in our
Federal government is rooted in the Founding Fathers’ clear understanding of
the sinfulness of man. . . .. many other Founding Fathers believed that because
of man’s sinfulness, no one is to be entrusted with the absolute power of govern-
ment. Hence, they rejected monarchy and gave us the separation of powers in our
form of government.

Another foundational concept that reflects the Biblical influence on American
government is the consent of the governed. To the last man, the Founding Fathers
believed that no one has the right to govern another human being without that
person’s consent. As Lincoln said, that is “the sheet anchor of American govern-
ment.” Government by the consent of the governed found its earliest expression
in our history in the Mayflower Compact of 1620, when the Pilgrim elders signed
a one-page document that stated that they “freely covenanted together to form a
civil body politic.” But the roots of government by the consent of the governed can
be traced all the way back to the Israelites in the Sinai wilderness under Moses.
When he had read the laws of God to the people, they gave their consent to be
governed by these laws (Exodus 24:3, 7).

In point of fact, American history cannot be understood without appreciating
the importance of the word “covenant.” From the earliest days of New England,
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the settlers were concerned to live up to the tenets of their Christian faith, which
required them to “love their neighbors as themselves.” Herein lay the only hope
for a just society, for if we are not concerned for the welfare of our neighbors,
justice is not possible. In fact, we make a mockery of the word justice if there is
no civic concern, no commitment to care for others. Our second President, John
Adams, in an address to the Massachusetts militia in 1798, said “Our Constitu-
tion was made only for a moral and religious people. It is wholly inadequate to the
government of any other.” In order for the Constitution to “work,” then, we must
be civic-minded—we must care for the rights and welfare of others. The Found-
ing Fathers’ Biblical worldview taught them that human beings were by nature
self-centered, so they believed that the supernatural influence of the Spirit of God
was needed to free us from ourselves so that we can care for our neighbors. That is
what Adams means when he says that the Constitution can only work for a moral
and religious people.

In light of the overwhelming historical evidence of the influence of the Chris-
tian faith in the founding of America, it is simply not up to acceptable academic
standards that throughout the social studies TEKS I could find only one reference
to the role of religion in America’s past. . . .

Section B

I would also like to call attention to specific TEKS entries that seem deficient
and should be rewritten. Unfortunately, many of the ones concerning history
seem to be compiled by someone more concerned to be “politically correct” than
to accurately portray American history. Out of many that could be listed, here is
a sampling:

* 113.2 Kindergarten. (11) Culture. The student is expected to (B) “identify
differences among people.” This is precisely the kind of thing that can be
better covered under geography.

* 113.3 Grade 1. (4) History. The student is expected to (A) “identify contri-
butions of historical figures such as Henrietta King and Thurgood Mar-
shall who have influenced,” etc. These two selections are not strong enough
examples in light of the multiplicity of persons who have impacted Ameri-
can history. Harriet Tubman and Sam Houston would be better choices,
and there are hundreds of others.

¢ 113.3 Grade 2. (4) History. Again, in regard to (B) Amelia Earhart was an
aviator, and not particularly an example of “inventiveness.” People like
Cyrus McCormick and Alexander Graham Bell would be better choices.

« 113.3 Grade 2. (11) Government. The student is expected to: “identify some
governmental services in the community such as libraries, schools, and
parks,” etc., etc. These examples are not as good as: the fire and rescue
department, the police, and school buses.

e 113.3 Grade 2. (14) Citizenship. (C) “Explain how selected customs, sym-
bols, and celebrations reflect an American love of individualism, inventive-
ness, and freedom.” It would be far better to have this read: “Explain how
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* 113.3 Grade 3. (2) History. (A). “Identify reasons people have formed com-
munities, including a need for security, law, and material well-beir_lg. ” This
is not history—this is sociology, and should not be in a history unit.

* 113.7 Grade 5. (b) (1) History. (B) “describe the accomplishments of signifi-
cant colonial leaders such as Anne Hutchinson, William Penn, John Smith,
and Roger Williams.” Anne Hutchinson does not belong in the company
of these eminent gentlemen. She was certainly not a significant colonial
leader, and didn’t accomplish anything except getting herself exiled from
the Massachusetts Bay Colony for making trouble.

* 113.7 Grade 5 (19) Citizenship (C). “Identify significant individuals such as

Cesar Chavez and Benjamin Franklin who modeled active participation in

the democratic process.” To have Cesar Chavez listed next to Ben Franklin

is ludicrous. Chavez is hardly the kind of role model that ought to be held
up to our children as someone worthy of emulation.

113.7 Grade 5 (24) Science and technology and society. (A) Describe the

contributions of famous inventors and scientists such as Neil Armstrong,

John J. Audubon; Benjamin Banneker, Clarence Birdseye, George Wash-

ington Carver, Thomas Edison, and Carl Sagan.” This is a rather pathetic

list. The only ones worthy of inclusion are George Washington Carver and

Thomas Edison. What about Thomas Watson, the Wright brothers, Henry

Ford, Alexander Graham Bell?

* 113.24. Grade 8 (13) Economics. (A) “Identify economic differences among
different regions of the United States.” This belongs in geography. (B)
“Explain reasons for the development of the plantation system, the growth
of the slave trade, and the spread of slavery.” This belongs in history. (C)
“Analyze the causes and effects of economic differences among different
regions of the United States at selected times in U.S. history.” This belongs
in geography. These are further examples of why a separate strand for eco-
nomics is not really justified.

* 113.35. United States Government. (14) Citizenship. (C) “Analyze issues
addressed in selected cases such as Engel v. Vitale, Miranda v. Arizona,”
etc., etc. A glaring omission here is Roe v. Wade, which has arguably more
impacted American life than any other Supreme Court decision in the
twentieth century.

[In early 2010, the SBOE revealed the proposed changes to the social studies curricu-
lum. A flurry of debate ensued. A full rendering of the curriculum draft, with its exten-
sive revisions, is too long to include here, but it can be viewed on the TEA Website (www
tea.state.tx.us).]
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